










COMMON CORE STANDARDS  ADOPTION AND IMPLEMENTATION PLAN

 February-March:

•	 Administrative training in UbD
•	 Administrative review of PLC training elements
•	 Vision of Learning: Principals use one faculty meeting per month in order to discuss open-ended questions 

relative to what it means to teach for learning/transfer.  What does it look like in the classroom?  How do we 
change what we do to ensure that each instructional plan includes this element?

April /May

•	 Begin UbD and PLC framework experimentation
•	 UbD tools and training for administration follow-up
•	 UbD tools and training for teaching staff follow-up
•	 Power Standards introduction and training
•	 Begin initial work with staff to develop Power 

Standards in preparation for summer work
•	 Share results of the spring work with all staff for 

feedback in preparation for summer work
•	 Vision of Learning: Principals use one faculty 

meeting per month in order to discuss open-ended 
questions relative to what it means to teach for 
learning/transfer  

Summer 2011

Administration, coordinators, staff working together to create the skeleton of the curriculum design work, enduring 
understandings (basis for assessment and instruction) for the 2011-12 school year – Roles to be more defined at a 
later date.
 
Curriculum Development

•	 Using the Larry Ainsworth’s model and elements of Douglas Reeves’ work, create Power Standards
•	 Using the UbD framework, identify enduring understandings
•	 From the enduring understandings, develop summative assessments
•	 Using the UbD approach, create learning experiences based on assessment development

Evaluation: Assess plan and adjust as necessary.
 
August 2011

•	 Intensive training for staff in the area of UbD
•	 Share the results of the spring and summer planning
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 Fall 2011

•	 Implementation of the Common Core
•	 Power Standards refinement
•	 Assessment development and refinement (summative and formative)
•	 Curriculum development in identified gaps
•	 21st Century Learning Standards gap analysis 
•	 Articulation with feeder high school districts

Winter/2011-12

•	 Identify necessary training
•	 On-going teacher development in UbD and PLC
•	 On-going curriculum, assessment and learning activity development
•	 Experimentation/Action Research/Continuous Improvement

Evaluation: Assess plan and adjust as necessary.

Summer/Fall 2012

•	 Power Standards refinement
•	 Assessment refinement (summative and formative)
•	 Curriculum revisions and evolution to include increased resources (in-depth)
•	 21st Century Learning standards refinement 
•	 Articulation with feeder HS districts

Evaluation: Assess plan and adjust as necessary. 

ESSENTIAL AND OVERARCHING QUESTIONS FOCUSING ON TEACHING AND 
LEARNING

Vision Of Learning 

Overarching Question: What is an appropriate “vision of learning” for 21st century education?

•	 Reflection: What century are we teaching to/in? 
•	 What does a 21st century classroom look like?
•	 What does 21st century teaching and learning look like?
•	 Are you a 21st century teacher? Why is it important to be a 21st century teacher? 
•	 What evidence is necessary to demonstrate 21st century teaching and learning is occurring?
•	 What are the characteristics of  a 21st century teacher?
•	 Are we teaching in a manner that is relevant to the way our students learn?
•	 What can administration do to support you in becoming a 21st century teacher?
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COMMON CORE STANDARDS  ADOPTION AND IMPLEMENTATION PLAN

Standards-Based Curriculum

Essential Question: What role do standards play in the teaching and learning process? 

Overarching Question: Why is it important to create a standards-based curriculum...

Sub Questions:
•	 What is a standards-based curriculum, and is the current curriculum standards-based?
•	 How do standards limit or expand what we are attempting to achieve instructionally?
•	 What is the difference between standards and Power Standards?
•	 What does it mean to have “fidelity” in curriculum?
•	 Is it important for each student grade level to have a “guaranteed” curriculum?  Why or why not?  What about 

across the district? Should each 4th grade student have a guaranteed experience regardless of which school 
(s)he attends?

•	 How are standards embedded in effective collaboration?  Examples

Assessment - The primary aim of assessment is to inform instruction and as a result, improve student performance, 
not merely audit it via grades on simplistic tests. Educators must assess what we value and value what we assess 
in the contexts of a standards-based curriculum. Assessment moves from regurgitation of memorized facts and 
disconnected processes to demonstration of understanding through application in a variety of contexts.  Real-
world audiences are an important part of the assessment process, as is self-assessment. 

Overarching Question: What is the purpose of student assessment? 

Sub Questions:
•	 How do we create assessments? What is the starting point for design?
•	 What factors do you include in your assessments, who is involved in the planning?
•	 What is the difference between formative and summative assessment? 
•	 What evidence is necessary to show student mastery of a standard?
•	 How does this impact assessment design?
•	 How is assessment presently created?
•	 When should assessment be developed? 
•	 How often should we assess students? (Discuss 

formative and summative)
•	 What evidence is needed to judge the effectiveness 

of an assessment?
•	 What are characteristics of good assessment? 

(Include transfer of understandings)
•	 What impact do standards have on assessment 

development?
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Instruction
Overarching Question: What is the purpose of instruction?

Sub Questions:
•	 Do we ask ourselves “what is the purpose of this lesson/unit” when planning?
•	 How do we use assessments to backward-plan learning activities/instruction?
•	 How do students learn best? Is this reflected in planning?
•	 What is good instruction, and what evidence is necessary to know instruction is effective?
•	 What is balanced instruction?
•	 What is the significance of learning by doing? Discuss uses of inquiry-based instruction and student interest. 

Move from compliance to independence (gradual release of responsibility).
•	 How do we assess the effectiveness of daily lessons (formative feedback)? 
•	 How do we use the evidence to inform future instruction?
•	 How do we plan for richness in instruction and experience?
•	 How do you measure the extent to which each student has achieved the goal(s) of each lesson?
•	 What does it mean to differentiate instruction to meet the needs of all students?

Grading
Overarching Question: What is the purpose of grading?

Sub Questions:
•	 What is standards-based grading?
•	 If a student earns an “A” on every end of the unit assessment (summative assessment) and does not turn in any 

homework assignments (formative assessment), what grade does (s)he receive?
•	 What is grade inflation? Examples?
•	 Should there be fidelity in grading? Is an “A” in one classroom the same as an “A” in another?
•	 What impact does “effort” have on a final grade? (homework, extra credit)
•	 Is effort found anywhere in the ILLS, CCSS or NAEP standards?
•	 What is the mathematical impact to a child’s grade if (s)he receives a zero?

Homework
Overarching Question: What is the purpose of homework?

Sub Questions:
•	 Why do we assign homework?
•	 Statistically speaking, if there is no connection of homework to student achievement, why is it necessary to 

assign homework?
•	 What is an appropriate approach to assigning homework?
•	 How is homework connected to the daily lesson?
•	 Should every student receive the same homework?
•	 Can effort be included in a homework grade?
•	 Should homework be part of a final grade? If yes, what % of the final grade? Why?
•	 Can we provide homework in a different manner that is more effective?  How?
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The bulk of the work outlined in this plan will be completed and supported by:

•	 Collaboration Time
•	 District Inservice Meetings
•	 Monthly Building Meetings
•	 Team Meetings (OLHMS)
•	 Grade Level Meetings
•	 Literacy Support Teams
•	 Curriculum Coordinators
•	 Curriculum Development Team (CDT)
•	 Summer Planning Teams (Teaching Staff and 

Administration)

PLAN EVALUATION

This curriculum plan is intended to be a fluid, living document capable of change whenever necessary. 
Measurement of this plan’s success will be collected from benchmarks identified by the District 123 Board of 
Education and administrative team. Communications will occur at regular intervals providing updates relative 
to the planning process and impact on students and parents. These data will be reviewed and utilized to make 
adjustments to the plan throughout the implementation time line. The ultimate measure of success of the 
implementation of this plan will be the demonstration by students of the ability to be successful learners and 
thinkers, able to think critically and challenge assumptions, solve real-life problems, and apply skills learned to 
relevant real-world situations.
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